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INTRODUCTION

The Emerging Scholars Intervention Programme (ESIP) is a Saturday school for
disadvantaged female secondary students from the London Borough of Newham. 2011/12
was its pilot year. Over twelve months preparatory work went into the programme before
the first session commenced for students on 1* October 2012.

The original vision, aims and objectives

Vision — “We aim to enhance long-term opportunities for girls between 12 and 15 years of
age in Newham. The programme is designed to raise their aspirations, build soundly-based
confidence and provide the skills considered appropriate to engage in activities relating to
both self-determined interests and enhanced future career opportunities.”

Key aims
1. To increase aspirations (as reflected in university choice)
2. To improve attainment (as reflected in assessment scores)
3. To improve learning capability
4. To increase resilience

Intended outcomes (over the first two years of the programme)

Outcome Target

1. Increased = Increased percentage (20 percentile points from baseline) of students
aspirations reflected who intend to study at Russell Group University (quantitative — split
in university and between no university, non-RG and RG; RG will not be formally stated
career choice in questions. Clarify ‘want to’ and ‘believe they can get there’)

= Career choice defined (and ranked as High/Middle/Low") and
improved across cohort during programme

2. Improved attainment | = Averaged three sub-level increase over programme year using

reflected in Teacher Assessment grade (quantitative)
assessment scores

3. Improved learning = Average 8 points increase (0-100 scale) per student in MALS [Myself
capability as a Learner] from start Year 8 to end Year 9

= Increased passion for learning and commitment in classroom

4. Increase in resilience | = Increase in extracurricular activities (inside and outside school, non-
school) and achievements

= Average 5 points increase (0-35 scale) per student in Ashridge
Resilience Questionnaire from start Year 8 to end Year 9

= Evidence of new challenges mapped and tracked

= Resilience plan and resilience strategy drafted by all students

THE YEAR IN BRIEF

ESIP ran over ten Saturdays from 1% October 2011 to 7" July 2012. Each day ran from 0930
starting with registration and breakfast club to 1520, the end of reflection time and
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dismissal. This was the pilot year for ESIP and as such there was only one cohort — 33 Year
8 students.

Overview of programme

The ESIP Governing Board met six times to oversee the programme, support the direction
and contribute to operational discussions. In addition there was regular communication
between individual members of the Governing Board and the Programme Leader and at
least one member of the Governing Board attended every session.

The curriculum and programme outline had been agreed in the Summer Term of 2010/11
and teachers were recruited, and attended a pre-programme briefing session, in September
2011. Students were also recruited in September 2011 though an application process
including application form, obtaining two supporting references and interview in their own
school.

ESIP has been designed to be rigourous and stretching for all involved, students and
teachers alike. Mentors and programme leaders are onsite from 0830 to prepare the
environment with teachers joining for a staff and mentor briefing at 0910. Students attend
breakfast club from 0930 to 1000 and then begin their first lesson. There are three ‘lessons’
of 1 hour and 20 minutes each, separated by break and lunch respectively and the student
day ends with 20 minutes of reflection time (effectively mini tutorial groups with mentors).
Once students are dismissed, staff attend an evaluation meeting focused on learning and
opportunities for improvement for up to 40 minutes. The day ends for leaders around 1630.

Students are taught in small classes — maximum 17 — and these classes are generally
supported by one teacher, one assistant tutor (a teacher not a teaching assistant) and up to
three mentors.

The in-school sessions were hosted by the independent school partner, Forest School in
Snaresbrook. In addition there were two university awaydays (Imperial College and
Cambridge University) and a day (a Thursday in May within school timetable time) for
students to visit all three of the participating state schools.

Summary of Sessions

Week | Induction (one Introduction to ESIP

One lesson)

Week | Ways of Seeing ‘Ways of Seeing’ is designed to encourage pupils to think

One (two lessons) critically and creatively. The first lesson will be focused around

the skills of synthesis and critical reading and the ‘spine’ of
the session will be the pupils’ response to the question: How
are poetry and painting linked? The second lesson is focused
around the pupils’ own creative and reflective skills.

Week | Philosophy and A study of free will and determinism — who is responsible for
Two Critical Thinking our actions using the riots as a stimulus. Where was God in
the riots? Social and political explanations — “Life’s not fair”.
What responsibility do | bear for my actions? Poster
presentations.

Week | Aspirations (one Talks from successful women followed by the Step by Step




Three

lesson)

Aspirations game in career groups.

Week
Three

Art in the
Environment (two
lessons)

Develop students’ understanding of how Art can impact on
others and its surroundings; through a discussion session;
develop a series of drawings based on natural forms as a way
of understanding structure; working in groups of 4, to design
and construct a sculptural piece that will be installed
(temporarily).

Week
Four

Imperial College
Awayday -
Robotics

Visit to Imperial College to experience a robotics workshop.
Facilitated by Exscitec. To provide an introduction to
engineering through the design, build and programming of
robotic devices; To improve students’ ability to work within a
team to solve challenges; To enable students to work with
role model mentors who are undergraduate scientists’ and
engineers.

Week
Five

Language and
Linguistics

Increase pupil awareness of language structure and how the
English language makes use of words and structures from
different languages. How do languages work — using Swedish
as an example; Etymology — investigating Greek and Latin
roots of English words; Using different Alphabets and codes —
using the Greek Alphabet and cracking a code

Week
Six

Communications

Developing debate skills through games, full Debate (British
Parliamentary style) including a competition.

Week
Seven

Engineering

Science session focused on aerodynamics principles and a
competition to design and develop an aerodynamic model
using the Forest Wind Tunnel. Experience of budgeting and
developing time management skills.

Week
Eight

Crafty Listening

Whole year group workshop facilitated by Michael Mallows of
Social Effectiveness Training. Improve students articulation
and listening skills. Exercises including how we make meaning
in the world, how we delete/distort/generalise when we speak
and listen and the impact this has on how we experience
events, how our belief in our capability makes us more likely
to move towards something, the drama triangle (and the roles
of victim, rescuer and persecutor), the nature and use of
System 1 and System 2 thinking, using VAKOG to describe
events, sharing personal insights through developing
metaphors, and creating anchors and finally a relaxation deep
breathing exercise.

Week
Nine

Maths and
Problem Solving

A visit to Cambridge University for a talk and discussion with
an Admissions Tutor plus a maths problem solving workshop
facilitated by NRICH. Develop the skills of conjecturing,
generalising, justifying and proving — key processes at the
heart of mathematical thinking. By tackling challenging and
sometimes intriguing problems collectively and reflecting on
alternative strategies, students gained useful insights that can
extend the bounds of their individual mathematical capability.

Week
Ten

End of Year event plus rehearsals and preparations

Full details of the sessions and key progress made (including photographs) is available at
http://www.esipforest.org.uk/day-in-the-life/
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EVALUATION OF DATASETS
Student profile

This was the first year of ESIP and there were a number of teething issues. The student
profile was broadly fine but the short period of time allocated to student recruitment
(effectively first four weeks of term bearing in mind the 1% October start date) meant that
some issues with data were only picked up on after students had started.

The nature of the focus on the ‘second tier’ (those below the top ten) of gifted and talented
groups means by definition that there are lower than normal FSM numbers compared to a
whole school cohort. This does not mean that these students are not economically
disadvantaged as can be seen by supporting ward profile data. We were not explicit enough
in defining disadvantage and missed an opportunity to identify students of high potential
and more significant disadvantage further down the attainment ladder. This has been
addressed with the ‘Measuring Disadvantage’ questionnaire and the revised set of indicators
provided to schools for the selection of the 2012/13 Year 8 cohort.

There were a significant proportion of EAL students but this is reflected largely by one of the
partner schools having a significantly high number of Asian students and a smaller number
of students were recruited from a school in inner city Stratford. An important aspect of
ESIP’s core ethos is to support and develop community cohesion and the data does evidence
this very rich multicultural mix.

There were no students with SEN, again largely reflective of the nature of the cohort.
Attendance and retention

The target set for average attendance was 93%. A decision was made during recruitment to
recruit 33 students rather than the prescribed 30 to allow for some expected withdrawals
The actual overall attendance for the year was 91% based on the cohort of 33 students —in
fact only one student was not on the programme beyond Session Five, 32 students
completed the first eight sessions.

As expected attendance in Week One was 100% and dropped by approximately one student
per week for the first seven sessions. There was no pattern to who was away at any time
however after the lowest attended session there was a concerted effort by both Programme
Leader and the members of the Governing Board to ensure attendance increased. This
included reinforcing the message with students, and where appropriate with parents.
Attendance for the last three sessions was broadly as expected (91%, 97% and 94% of the
remaining cohort of 32).

The various schools had curriculum events that impacted on attendance including two
students missing a session because they had returned from a school trip to Barcelona at
2am that morning.

Attendance is a fundamental part of the contract and terms which both students and
parents sign at the beginning of the programme and students were deliberately selected so
as to not have significant competing academic priorities (e.g. similar programmes to this



one). The Governing Board has recognised that there is more that can be done with both
parents and students to make them aware not only of the value of the programme (it is too
easy to accept that missing one session has no impact especially in the early weeks) and the
cost (which could be invested elsewhere and on more committed students).

18 students achieved 100% attendance. A number were notably upset (as reported by both
teachers, staff and students themselves) when they had to miss sessions due to illness.

Out of the cohort of 33 students there were two ‘withdrawals'’:

e One student was removed from the programme following a serious incident at school
which resulted in a five day temporary exclusion

¢ One student was suspended following Session Nine having made the deliberate
choice to attend a friend’s birthday party instead of the trip to Cambridge University

¢ One student was withdrawn because of poor attendance — she only attended six of
the ten sessions

There is no pattern to this and we are pleased that we will retain 30 students to go forward
into Year Nine. All 30 have already very positively indicated they want to progress.

Learning outcomes
We set ambitious learning outcomes for ESIP.

Our attainment target was an increase of three sublevels in English and Maths over each
programme year which is one sub level greater than that expected for G&T level students.
The data shows a wide range of progress (some better, some less so0). A number of
students from one particular school met the 3 sub levels progress target.

It could be difficult to claim any contribution for maths improvement on the basis that the
maths session was Week Nine very late in the term. However, we feel that ESIP enhances
student capability beyond individual subject areas and that the problem solving focus of
Imperial robotics in January, the increase in confidence of students so they engage better
with teachers and subjects and the sheer improvement in willingness to keep going
evidenced over the programme year would have been contributory factors in these
increases. We may not be able to isolate and measure the ESIP factor amongst other factors
and it has proved difficult to get control data this year but we will be resolve that next year
to some extent with the whole G&T cohort as comparison.

o English - maximum progress = 7, minimum progress = 0; number of students
progressing 3 sub levels = 12/32 (37.5%). Average increase = 2.34 (32 students)

e Maths - maximum progress = 8, minimum progress = 1; number of students
progressing 3 sub levels = 18/32 (56%). Average increase = 3.16 (32 students)

The gathering of data for aspirations was flawed. It appears, and this ought to have
anticipated, that the sheer fact of providing the application material (which highlighted
Cambridge University and high profile careers) and starting the course itself as a select
group raised the aspirations of most students to high levels. The majority of students at the
start of the Induction workshop in Session One were identifying either Oxford, Cambridge,



Harvard or a top London university with key subject choices being medicine and law. In
discussion with school leaders, this proved to be a surprise compared to the expectations of
an equivalent cohort.

As such we have not followed up the aspirations data for this cohort but have already taken
steps to schedule collection of baseline data (including aspirations) in advance of any
programme PR or application process for the 2012/13 programme. From what we know
from gqualitative feedback, we have significant raised the actual aspirations (and the
supporting confidence to go with it) of a significant proportion of students and this is
evidenced in parental feedback.

Learning capability and resilience outcomes were measured using ESIP’s About Your
Learning Questionaire. This incorporates the standard MALS (Myself as a Learner Scale)
plus a new seven question set assessment tool devised in conjunction with Ashridge
Business School (Department of Psychology — working with a researcher with a focus on
high achievers) and a three question addendum to examine growth mindset perspective.

We predicted (and raised the issue) before this questionnaire was run that based on
previous experience in other programmes this largely high achieving (gifted and talented)
cohort would significantly overestimate their capabilities and resilience. This proved to be
the case. In almost all students there was a decrease in both MALS and Resilience score and
in a few cases it was a significant decrease.

This is completely contradicted by the qualitative responses from the students themselves,
mentors and staff and an end of year follow up with parents. These responses demonstrated
significantly increased confidence, ability to try new things, capability to cope with challenge
and success in different environments.

It appears clear that a cohort of these students at this age lack the self awareness to
accurately report their capabilities but that the three perspectives (student as self, mentor or
teacher and parent) provide excellent demonstration of the impact made not least an
improvement in self awareness.

Other learning outcomes

ESIP has done a great deal to increase the self awareness of its students at a potentially
trickly time of their lives as they negotiate adolescence. The one to one support from
mentors and staff addressing issues outside standard classroom topics and the focus of
sessions like Crafty Listening has made the students consider different things.

ESIP is becoming a self regulating community. Students are not only supporting each other
but calling each other to account on commitment and the amount of effort necessary to
progress with a piece of work. In one specific case a number of students supportively, but
robustly, challenged another student to improve their attendance and behaviour in order to
gain a place in Year Nine.

“The girls interrelated and supported each other really well, the mood and energy was really positive
and they clearly valued what you were providing.” — Visitor from education company



Further benefits for schools and community

Feedback from the students’ own school teachers has been overwhelmingly positive. The
programme is a specific medium term sustained intervention which offers value to the
schools themselves.

Students are contributing and engaging more in class back in their own schools.

Teachers are learning from the ESIP experiences and taking resources (and often different
perspectives) back into their own schools.

“Thank you for the opportunity. We have already used many of the resources from NRICH that were
shown to us, and have found a lot more and used them too. We also really enjoyed the card trick and
set the challenge to a few of our classes (more students than we expected managed to figure it out!),
and colleagues!” — Maths teacher

A number of parents have also remarked how ESIP has challenged their daughters to
understand and engage more with different faith communities to their own, a particular
benefit in some of the more monocultural areas. This is leading to improved community
cohesion.

The mentors are taking a lot out of their work with the ESIP students and seeing learning
from a different perspective.

In all of these cases we need to collect supporting evidence and will do so over the course
of the 2012/13 programme.

DELIVERY
Quality assurance, management, teaching and learning

Our aim is that each taught ESIP session should be outstanding and we did not reach that
mark this year. It is always a challenge bringing in staff new to a programme and ensuring
that everyone shares the same values, perspectives and fully understands what is required.
The initial staff briefing session, which was pared back to a couple of hours including session
development time, was not always adequate to showcase how ESIP is different to ‘Monday
to Friday’ school to new teachers. The mix of different teachers from different schools with
different perspectives was always a challenge and more care needs to be applied to being
explicit about what it needed and selecting the right staff and ESIP is not judged by Ofsted
standards but by the difference it makes in the four outcomes across the five skills taught.

The curriculum was broadly a success- as with all curricula teaching adjustments were
necessary. All sessions made an impact on students, some more than others. The curriculum
mixed English (language and debate), Maths (problem solving), Science (two competition
based practical events), Art, the End of Year event (preparation and delivery) together with
Philosophy/Critical Thinking and Crafty Listening, the latter a late addition to improve
listening and self awareness weaknesses which were identified in the first few weeks.



All sessions are reviewed by the Programme Leader, Deputy Programme Leader (both of
whom observed the mix of classes throughout the day) and a member of the Governing
Board. This is not classroom observation as such but allows us to make a good assessment
of learning quality (particularly using the perspective of Harvard’s Project Zero for
evaluation) and ensure we are delivering the best learning environment we can.

Where sessions did not work as well, the following were key reasons:

e Lack of preparation and planning for the sessions by teachers to ensure activities
would work, run to time and be stimulating

e An inappropriate teaching style

e Lack of organisation in a practical activity leading to session overrun

e Too high a dependence on ‘chalk and talk’

These are all being tackled in the plan for 2012/13 — we will be more selective in choosing
teachers, brief them better and learn from our mistakes. The opportunity to retain the best
teachers from 2011/12 will be a big asset.

Student feedback to sessions was positive — students are encouraged to challenge and
feedback in sessions including directly, but always respectfully, to facilitators and teachers
and mentors. Most reported high levels of satisfaction with the sessions with only two
specifically saying they expected improvement. Not all sessions were equally appealing or
beneficial to all students but students naturally have their subject preferences, likes and
dislikes although negativity towards any subject was reduced as we opened up the new
perspectives. Some students have changed their opinions about subjects they previously
didn't like.

Data gathering was a challenge - not being school based and collecting data from three
different schools across attainment and profile information takes time. Some schools are
very quick to respond, others take a long time and a number of reminders. Key to success is
building trusted, open and supportive relationships with schools and school leaders.

Behaviour was good or very good. The passion, focus and commitment of all staff showed
through. The careful creation of a safe and supportive community facilitated this. We are
sufficiently resourced to take an individual to one side if needed and we are proud that
some of the more challenging behaviour habits of a few students have not only been
overcome over the course of the programme but the individual students also showed an
appreciation for our patience in working with them on the issue.

There was a limited engagement with parents despite an early introductory session. There
needs to be a more direct line between ESIP and parents in the future and we have put
steps in place for this. By the closing moments of the End of Year Event the parents were
very well engaged and a number came up to the leaders and Governing Board to thank
them directly.

One key point is the difficulty students find in bonding in early sessions so we have decided
that the 2012/13 initial sessions will be much closed together (2-3 weeks apart rather than
4-5 weeks).



ESIP remains a demanding programme on staff and students. There is a lot of work to make
it successful and fundraising in particular has been a challenge. However, we now have a
Year 8 model which works and can be applied to Year 9 and have learned a lot from our
experiences and built the relationships within and across schools which should make the
next year a lot easier. The basic systems are all in place and working well-from checklists for
session preparation to tools for recording feedback.

FUTURE PLANNING

Every ESIP Saturday session is evaluated by the programme leaders in an open session with
staff and mentors. This is then followed up with the attending member of the Governing
Board in the following week and discussed again at the next Governing Board meeting.

All ideas and feedback are written up as individual session reports and the key points are
recorded under Continuous Improvement Targets (challenge, proposed resolution, target)
which is monitored by session and by month by the Programme Leader. We currently have a
number of issues to work on and develop and expect to implement most of these for the
2012/13 programme.

A selection of these are:

e Increase FSM targeting — not enough FSM students are taking part in the
programme. We will increase that in 2012/13 and encourage schools to look outside
G&T cohort. One school will select only FSM students and intends to contribute 50%
of these students’ pupil premium (£300 each) in funding.

o More explicit assessment of disadvantage — better understanding of needs through
‘Measuring Disadvantage’ including parental occupation and education and living
conditions

o Improve selection and briefing of staff — develop clearer profile of the type of staff
needed to act as tutor and assistant and brief more clearly on approach/ethos
including adequate time for getting together and developing sessions

e Ensure better planning and time management so resources and reports are updated
more promptly (this will be helped by increased management time)

e Address concerns about teaching quality through a more robust assessment of
session plans, which will be delivered on time, and a clear understanding of what
and why we are trying to do, usually by staff who have some experience on the
programme. Focus outcomes on Harvard’s Project Zero assessment of learning
quality.

e Reinforce contracts with parents and students re attendance and emphasize the cost,
value and impact of ESIP places which can be removed from individuals at our
discretion.

e Support students to develop skills in completing learning journals so responses are
more useful to them.

e Make better use of administrative support to ease the pressure on the Programme
Leader and Deputy Programme Leader

e Build on existing partnership of pro bono advisors to improve the programme
operation, delivery and focus and to raise funds to ensure financial sustainability.
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e The terminology may need to change - ‘Lessons’ sets the wrong tone for ESIP so we
are planning to refocus them as ‘Learning Waves'. We are also looking more deeply
at the science of individuals ‘energy waves’ and how these maximise focus and
achievement and how to develop the self regulating habits which lead to greater
success.

e A clear revision and refinement of mission, vision and aims based on experience and
capability — see £SIP in One Page.

FINANCE

Fundraising has proved challenging over the last twelve months but we have a good
fundraising strategy now in places and several active leads with potential corporate
supporters. In addition to SHINE’s grant we have financial commitments from the three
participating state schools plus a small corporate donation and the significant pro bono and
resource contribution from Forest. We have targets in place to raise the funds required and
expect to bank further funds in late 2012 if not sooner. We are also in preliminary
discussions to develop an endowment for ESIP.

A BRIEF SUMMARY OF SUCCESSES

ESIP is focused on change and improving the lives of our students and sharing that
improvement and new ideas into their schools and communities. We a proud of the hard
work of our staff and mentors, the progress of our students and a handful of other
successes:

e Blog — ongoing communication and PR. The www.esipforest.org.uk website
showcases what we do and offers parents, teachers, schools and others the
opportunity to see up to date session descriptions, photos and learn more about the
ESIP ethos. This is updated after every session and provides a communication
channel not otherwise possible.

¢ Box.com - self service documentation. The box.com tool allows us to share (and
open up a collaboration space) for all staff and members of the Governing Board as
well as funders and other supporters and partners. It means reports and updates are
easily available on demand and provides a level of depth of information to a wider
group

¢ Mentors and tutorial groups — each group of five or six girls is allocated their own
mentor (typically a Forest sixth former but occasionally an older university student).
The mentors operate tutorial groups at breakfast and reflection time and are in the
girls classrooms during lessons (though not always in the same girls groups as we
split the girls up around the room). The mentors provide a level of continuity,
support and depth for the girls from the start of the day to the end and complement
the work of teachers and Programme Leaders.

e Learning journals to track progress including breakfast targets — the girls set targets
for their expectations at breakfast club and complete a one page learning journal
proforma at the end of every session. These are collated, scanned and made
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available to the staff team and at the end of the year are collated and presented to
the girls as a learning journey along with their application material and their session
workbooks. This is a useful record for them to assess their progress.

o Relationships and partners — ESIP depends on so many people across the four
schools that relationships and partnerships are fundamental. The key relationship is
with the school leader (member of the Governing Board) and the teachers but other
staff are fundamental to getting good timely data, efficient financial management
(not least the bursar of Plashet and Accountant at Forest). We are also proud of the
external relationships we have formed to support, pro bono, evaluation (Ashridge
Business School), fundraising (a Director of a national charity), partnership building
(a member of Digital Services in the Cabinet Office) and others with less formal ties.

CONCLUSION

The first year of ESIP was a platform to build on. We are now a lot clearer on what we want
to do and why we should do it and have the systems and partnerships in place to take it
forward. We are committed to developing financial sustainability for ESIP and to building
further ESIP programmes (five over the next five years) to ensure a cohort of supportive
ESIP alumni. We believe this first cohort of ESIP students will go on to great success at
university, in the workplace and make their contributions in making the world a better place.
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APPENDIX — “What ESIP Has Done For Me” by Munsifa Ashraf Hussain, Emerging
Scholar of the Year

“When we compare ESIP to other academics, it is different. It is not like a usual school day,
but a day to discover and acknowledge something new.

Why is ESIP so unique and incomparable?

First of all, it is the subjects that have been chosen and taught. It is not about being given a
certain work, and next you've been instructed to do it. No, instead they make you read
between the lines, thinking even more about what has been given to you, asking yourself
guestions and much more.

You understand that Art is not all about a simple drawing left on the wall as your
masterpiece. It is being the one with the creativity and the extra imagination needed to
come up with the idea.

In other words, it's called thinking outside the box.

Here in ESIP, | find that these sessions are here to open our minds. To visualise the
outcome of an issue and consider a solution for it. To take in account and to analyze many
issues that we come across in our society, but yet are left to be rejected.

Another reason why | think ESIP is such a success is not only do they teach, but they try to
make you have the courage to be independent. They started off by requiring us to socialise
and to make new friends with confidence.

I can be quite shy at times, but after a while |1 have grown to understand that it is good to
socialise with different people. You may learn new things from your new friends, and having
a wide range of friends is good for us as well. I've gain more confidence in speaking to other
people and not to be so pessimistic about others and myself.

Finally, in summary, | would like to say that, people can sometimes have great potential but
if their fear of communicating to others over powers them. They will not be noticed.
Because of this, | would like to thank Simon, Davina, the mentors, and everyone who took
part to help with this project for giving this opportunity in gaining confidence and being
more open minded.”

Munsifa Ashraf Hussain, Year 8
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APPENDIX — PARENTAL FEEDBACK (collected over the Summer holidays in 2012 -
selection)

“A’s involvement in ESIP came at a time of personal family turmoil. Her resilience became
apparent with each session completed. She has grown in courage in the knowledge of
understanding that she has a responsibility for her talent and she warrants a place on the
course. ESIP has broadened her mind in embracing the idea’s of other religions. She is a
deeper thinker and her book reading choice of Time Warped by Claudia Hammond has
expanded her understanding of how the mind works in relation to ‘time conception’. The
Maths session ensured that she is more inclined to explore a variety of approaches to find a
solution. The course has made her a more reflective person and as such has impacted upon
her sense of rationale. She now listens and understands more avidly instead of
daydreaming!”

“It has boosted E’s confidence immensely and as a result she chose to participate in a
debate in front of a wide audience. We can clearly see that she has more challenging
ambitions and goals for her future. We have also noticed that her academic results have
improved a lot (her results ascended to a level 7). She is willing to try more challenging in
roles in Year 9 if she gets the opportunities.”

“H has transformed into a young, active and knowledgeable girl. I have noticed that she has
more belief in herself and has grown in confidence. | am extremely proud of her and her
achievements.”

“K has become more confident and hardworking student. She has more passion to do
something big with her life.”

“K2 now prioritises her studies above everything. Homework is now on top of her things to
do as soon as she arrives from school. If her brother invites her to play she always says “I
have to do my homework first”. When she sits down to revise or do her homework, outside
factors tend to normally pull her away from her workdesk but due to ESIPs influence she
has learned to understand these outside factors (TV, internet, phone etc.) and most
important she now knows how to fight these factors so she can concentrate on her school
work. She also now has tremendous desire to study in a university and be successful in her
career. She has become very inquisitive. She has started to ask questions regarding which
universities are best for particular fields.”

“L is the middle child in a family of five children. She has always been the quiet one, shy
and reluctant to put her hand up in class even if she knew the answer, hesitant to argue her
point of view. Since L has been on ESIP this has gradually begun to change. Prior to ESIP
the only one who didn’t believe in L was L. Her inner confidence and self esteem were low.
It has been frustrating as parents watching your child with so much potential believe that
she can’t do it when you know she can, not knowing as a parent how to unlock that
potential. Since L has been on ESIP she has adopted a ‘not sure if | can do it but I am going
to try’ attitude. Therefore we ask that you allow L to stay and finish the great work you have
started, complete the transformation and help her achieve, with support from us her
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parents, an “l can do it and will do it to be the best of my ability” attitude and mindset.
Thank you.”

“I noticed that ESIP allowed L2 to build on her social skills. She became better at making
friends from a group of strangers. It made her more aware of giving some thought to future
choices about career to choice, university to go to. It made her say more things like “I want
to...” do this or that with her life.”

“M is now more independent (she is able to make more decisions on her own and decide if
they good or bad). She is more confident now (she gets involved in more activities and this
able to perform in front of a large crowd). She has gained a lot of knowledge (about the
outside world and how to take the right path to her future).”

“I believe M2 has benefited tremendously from her participation in ESIP. Her growing
confidence in her own abilities was impressively demonstrate by the way she delivered a
poem at the end of year event. She told me she enjoyed the experience of speaking in front
of the hall and as the audience | found her delivery passionate engaging with the tonal
variations and expression to make the message inspirational. M2 has shown signs of a
maturing character and resilience in her social interactions. For example, over the last six
months I've witnessed M2 communicating better and winning back three neighbourhood
friends she had lost previously due to problems handling social challenges leading to
misunderstandings and disputes. One of the neighbourhood children told my wife how M2
helped organise a revision plan for GCSEs and encouraged her during some difficult times
(in fact the student has now received her results, mostly As and one B). During the end of
year parent evening at school the form tutor informed us M2 has improved her grading to
level 6 for her subjects and the science teacher commented on M2’s contribution in class
discussions including where she explained to the class about another method of separation
using centrifuges which was not in her school books.”

“It has helped M3 with group work, problem solving with short notice, widened her horizons
in terms of her career path. Has given her more focused targets — she was fuelled to
research subjects that she wasn’t familiar with before. It has helped her look at the future
and university choices.”

“I believe that ESIP has made a significant difference in my daughter’s life especially with
regards to her confidence and leadership skills. For example, she is a lot more ambitious and
has now set her goals much higher. She also takes advantage of the opportunities available
to her for example applying to become part of the Newham Youth Panel and is planning to
run for Young Mayor next year. ESIP has helped her with her attitude to overcoming
challenges. “I can™ is no longer a phrase she uses.”

“When | (a neighbour) met S about two years ago she was a completely different person.
She was very shy and not confident. She didn’t mix with other people. Since she has started
going to ESIP she has started to come out of her shell and mix with other children in the
area. She thoroughly enjoys the sessions and comes back home and tells her family and me
what she has been doing. S has made a lot of new friends. She has confidence to mix with
people she doesn't know. She is more resistant now and more determined. When she starts
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something she has to finish it. Before ESIP S would give up on a task very quickly. Now, for
example, when she was making a cake and it sunk she kept on trying again until it came it

properly.”

“ESIP has made S2 more aware of her talents and has also provided her with a platform
through which she does not just develop her core skills but also obtains and puts into action
new ones. After attending the end of year event | realised that throughout the process and
thereafter S2 has grown to be a stronger communicator and discovered an innate ability to
debate effectively, enforced by the ESIP sessions on Philosophy and Critical Thinking and on
Debating which she aspires to improve further and take up recreationally. It has been a
learning curve during which she has grown in confidence and is better able to reason,
explain and express an opinion, considering different perspectives. The range of topics has
made her more eager to study and excel and she believes ESIP will help her to continue
bringing out the best in her.”

“Improved S3's communication and increased confidence as demonstrated in end of year
debate. Developed and improved working with others as part of a team, demonstrated by
her group winning the aerodynamics competition. Strengthened goals and developed clear
plan to go to Oxbridge especially after the trip to Cambridge and realised effort required to
achieve this. Developed friendships with girls from other schools. More inquisitive and
critical, especially of views and opinions. Now questioning more and developing a more
opinionated character.”

“S4 is much more confident in doing things in front of a lot of people and does more clubs
including the Debating team. She knows what she is going to do in the future and knows
what sort of subjects she needs to take and also has a plan B. She nowadays accepts defeat
and even if she loses she doesn’t question it but thinks of other ways to improve the next
time she tries it.”

“Being chosen to take part in the first place has given T a boost in confidence. The
programme has given her an insight into higher education in the way a subject matter is
approached during class activities including a personal view of life at Cambridge University.”

“ESIP has made Z more aware of the opportunities available to her. It has helped her to
raise her personal aspirations for herself as it makes her realise that she is capable
achieving. | also feel that this exclusive experience has made her more respect her own
talent and abilities and gives her an added incentive to progress further irrespective of her
peers averages.”

APPENDIX — QUOTES FROM STUDENTS (recorded at sessions throughout the
year)

e “l come to ESIP to improve and better myself, take on new challenges, stop wasting
my Saturdays and do something constructive.”
e “lcanlearn aLOT in one day!!!”
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“My challenge is to try and use my knowledge in other things apart from school and
ESIP, also to think more about what | have learned and not just learn and then
forget”

“l learnt that there are several barriers when achieving your dream or the job you
want to do in the future. | understand that it will be quite hard but as long as you
work hard and never lose sight of it, you will get there.”

“I have learnt people have different views and this is helpful because | can use this
to understand other people more and their beliefs. My challenge is to speak out more
and be more open towards others.”

“Like a robot, you need a plan, you need instructions.”

“I was able to start planning my positive antidote on making the society 1 live in a
better place.”

“I have solved many difficult problems today and am proud of this fact. | can now be
more positive and problem-solving when faced with hard tasks.”

“I learnt that if it doesn’t work try, try again! | also learnt that life's much easier if
you work as a team. | achieved more leadership and team skills which will make a
difference when | work in school and work within a team.”

"l learned that you don't have to be a ‘loud or confident’ person to put forward an
opinion. You just have to believe in your opinion (or try to) and give points.”

“If I don’t understand something | should ask someone until | get it.”

“I've become more clear and understand more. I'm come from a blunt knife to
sharp.”

“ESIP has just made me more hungry and determined to go to university and get a
job.”

“l have a clearer idea of what | want to do and the steps which | need to take to get
there.”

“This is a once in a lifetime opportunity and has really made me realise what to do to
reach my goals.”

APPENDIX — QUOTES FROM SPECIFIC SESSIONS

The following are quotes from across the student, mentor and teachers groups which
hopefully reflect the journey and impact of the Emerging Scholars.

Session One

[Student] - “I'm overconfident. I'm good at listening to myself but today 1've learned
to hear other people’s opinions and to be able to listen to other people.” — the
programme helps increase self-awareness and provide more individualised challenge
especially through bringing together a larger cohort of bright students into the same
environment.

[Mentor] — “Girls grew in confidence, fixed things when they went wrong and learned
it was ok to have different opinions.”

Session Two

[Student] - “I debated 'this house believes that religion has no place in politics’, and
was on the opposition. | was able to put my point across in the debating activity
even though 1 disagreed with it. 1 also felt that | was free to discuss my opinions in a
religious discussion.”

[Mentor] — Girls have brilliant ideas when talking but are reluctant to write it down —
the increased talking in lessons means they can share and express more than they
would on paper.”

18



o [Teacher] — “The mentors really helped bring out the children. Two young girls with
headscarves wouldn’t speak for two hours but needed the intensity of support with
Zoscha (mentor) and came out of their shells. (Zoscha, mentor - They did think it but
adidn’t want to say it and needed the confidence that | agreed with their thoughts.)”

o [Teacher] - “Seeing Year 8 kids think something and then justify it. Quite often in
school there is a tendency for statements to go unjustified. They sometimes found
things they didn’t agree with and were quite open to them.”

Sessions Three and Four included Aspirations workshop and the awayday to Imperial
College to study robotics and take part in a robot competition. Put together they helped
reinforce the importance of planning, keep on trying and how to anticipate barriers,
overcome them and problem solve.

o [Student] - “I learnt that there are several barriers when achieving your dream or
the job you want to do in the future. | understand that it will be quite hard but as
long as you work hard and never lose sight of it, you will get there.”

o [Student] - “I learnt when we plan something we should try it out first so we know if
we need any changes.”

o [Student] - “I learnt to improve my team building skills and hopeful 1 will use it in
the future for not only mind boggling things but friendship problems as well.”

o [Mentor] — “She worked excellently and pushed her team to keep going when things
weren’t going to plan.”

o [Teacher] — “A lovely hands on workshop, lots of doing, good level of challenge.”

Session Six

o [Student] - “I now know how to debate in a sophisticated and interesting way. This
will help me for future arguments.”

o [Student] - “I achieved confidence, debating skills and how to turn down people
politely! | feel proud and relieved at the same time. | have also learned to think on
the spot which is very useful.”

o [Mentor] — “I'm really proud of the way the girls have grown in confidence.”

o [Mentor] — “Today showed how much the girls have grown since the first session.
There was a variation in individuals confidence but everyone participated. There was
no chance to sit back, plenty of movement around the room and the balloon debate
was very competitive. The girls are mixing very well — a result of the previous forced
mixing.”

o [Teacher] — “Reminded me that the girls who sit back have the answers too.”

Session Seven
o [Student] - “If | don’t understand something I should ask someone until I get it.”
o [Student] - “I am going to be more conscientious when doing science experiments.”
o [Mentor] — “The girls are getting better at taking each others opinions into account.”
o [Teacher] — “The girls were very quick learners, using new vocabulary well and
putting their new knowledge to good use.”

Session Eight
o [Student] - “I should be more conscious and take more time answering questions
rather than answer straightaway.”
o [Student] - “I had the chance to actually think about my own life.”
o [Mentor] — “This has been hugely valuable for their willingness to talk about
communication skills.”

END
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