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The aim of this summary is to develop knowledge and understanding
of the theory and practice of Early Intervention in relation to AntiSocial Behaviour and to identify key messages from the existing body
of primary and evaluative research relevant to practitioners supporting
children and young people.
To develop knowledge and understanding of relevant theory and
research applicable to the ﬁeld of Early Intervention the research
questions we are posing are:
• What does the current body of research demonstrate?
• What are the key messages identiﬁed from the current body
of research?
• How are these key message relevant to practitioners
supporting children and young people?
Much of the primary research available focuses on the factors
associated with the risk of criminal involvement among children and
evaluative research on the range of interventions designed to prevent
engagement in crime and anti-social behavior by children.
Sources of information have been drawn from a range of studies and
in consultation with organisations, such as The Early Intervention
Foundation, who specialise in this area.
We would like to thank the The Ofﬁce of the Police and Crime
Commissioner for Leicestershire, who funded the original work through
which the educational resources have been developed. Particular
thanks extends to Marriot Primary and Braunstone Community Primary
Schools for their input and support and for sharing their knowledge and
experience.
—Kate Rounding, Changing Tracks Project Manager
www.pedestrian.info
info@pedestrian.info
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What is Anti-Social Behaviour (ASB)?
The Police.UK website describes anti-social behaviour (ASB) as ‘a wide range of
unacceptable activity that causes harm to an individual, to their community or to their
environment. This could be an action by someone else that leaves you feeling alarmed,
harassed or distressed. It also includes fear of crime or concern for public safety, public
disorder or public nuisance.’
The Department for Education Research Report RR623 states that ‘Anti-social behaviour
is defined in terms of a set of general conditions; a specific individual act may be legally
deemed “anti-social behaviour” when it can be shown that it meets those conditions:
a)
b)
c)
d)

It is behaviour that is harmful to other people (not including immediate family)
It is persistent and serious (not a one-off event and not of a trivial nature)
It does not necessarily constitute an infringement of the criminal law
It is (particularly in the case of children and young people) an indicator of the risk
that the perpetrator will go on to commit criminal offences
e) It constitutes a serious and widespread social problem and therefore justifies
formal or legal interventions.’ (Prior and Paris, 2005)
Examples of what may currently be viewed as acts of ASB include: harassment of
residents or passers-by; vandalism and criminal damage; noise nuisance; graffiti;
threatening behavior; substance misuse; joyriding and vehicle crime.

Age of Criminal responsibility

The legal age of criminal responsibility in England and Wales begins at ten years old. Prior
to the age of ten a child is viewed in law as not capable of committing a ‘crime’. Once
they reach ten years old the law will view them as fully responsible for their actions and
although the legal procedures and sanctions applied may differ from those applied to
adults, ‘crime’ has the same meaning in relation to 10- to 13-year-old children as it does
for adolescents and adults. (Prior and Paris, 2005)
The Anti-Social Behaviour, Crime and Policing Act 2014 is the law that guides what can
be done about anti-social behaviour. This includes: Injunctions; Dispersal orders; Criminal
Behaviour Orders; ASB case reviews and community remedies, amongst others.

What is Early Intervention?
The Early Intervention Foundation (EIF), an independent charity with extensive research
into effective early intervention practices states:
‘Early intervention is about taking action as soon as possible to
tackle problems for children and families before they become more
difficult to reverse.’
They go on to explain: ‘For children, better social and emotional skills, communication,
the ability to manage your own behaviour and mental health mean a stronger foundation
2
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for learning at school, an easier transition into adulthood, better job prospects, healthier
relationships and improved mental and physical health.’

Evidence that Early Intervention works

The EIF highlight that, ‘Every year children across the UK fail to meet developmental
milestones such as gaining a healthy weight and learning to speak, play and interact
with their peers at an age appropriate level. Later down the line, some young people
experience severe difficulties such as engaging in youth violence, developing mental
health issues, being taken into care or being excluded from school. We know it is possible
to make a difference for children and adolescents by preventing problems before they
escalate and by enhancing their ability to navigate life’s challenges.’
Studies consistently show that inﬂuencing factors include:
The parenting and family environment;
How much nurturing and care a child receives;
Babies from a poorer background often have a lower birth weight;
Speech and language development;
Exposure to adverse social environments during early life may impact upon brain
development and increase subsequent mental health risks in adult life.
Research from psychology, economics and neuroscience has demonstrated that early
intervention works. The EIF has conducted assessments of the evidence underpinning
several programmes that focus on the social and emotional learning of young people.
Many of these are delivered in the primary school context and are designed to improve
outcomes relating to crime and antisocial behaviour.
Through the Changing Tracks programme, story-telling has provided the opportunity for
children to understand the effects of ASB on themselves, and others, and to promote
positive behavior. The programme also helps them to develop understanding and respect
for others in their community, to help children to have more confidence if they are facing peer
pressure and to develop trust and be able talk to adults such as teachers, family or carers.
Prevention and Early Intervention
Studies into prevention tend to focus on the onset and escalation of ASB in children or the
prevention of further re-offending.
Onset and escalation: the prevention of the onset or escalation of criminal and anti-social
behaviour amongst children who have not previously exhibited such behaviour.
Re-offending: the prevention of further offending among children who are
officially known to have committed previous criminal offences.
The concept of risk is significant here, with particular individuals or groups of children identified
as more likely to become victims of crime and to require preventive interventions.
These different categories of prevention generate a range of different policies and service
interventions with children. The development of these policies and practices is shaped by
research into the causes of crime and anti-social behaviour among children and the kinds of
psychological, social and cultural factors that contribute to preventing it.
3
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Signiﬁcant Risk Factors
In this section we focus on a range of risk factors that may inﬂuence the likelihood of a
child becoming involved in ASB.
These include:
Conduct Disorder;
Individual Factors and Mental well-being;
Social/economic factors;
Family Factors – parents and parenting style;
Attachment theories;
Developing research areas: Epigenetics and Neuroscience.
It is relevant to note that for many young children under the legal age of criminal
responsibility, behaviour, which may be defined as ‘Anti-Social’, could possibly be
identified or diagnosed with health and educational professionals as a ‘Conduct Disorder’
with which the child and family can be supported.

Conduct Disorder and ASB

Conduct disorders are characterised by repetitive and persistent patterns of antisocial,
aggressive or defiant behaviour that amounts to significant and persistent violations of
age-appropriate social expectations.
According to studies carried out by the National Institute for Health and Clinical
Excellence, Conduct Disorders, and associated anti-social behaviour, are the most
common mental and behavioural problems in children and young people.
The Office of National Statistics (ONS) surveys of 1999 and 2004 reported that the
prevalence was five per cent among children and young people aged between five and
16 years. Conduct disorders nearly always have a significant impact on functioning and
quality of life.
Guidelines for supporting children diagnosed with conduct disorder were produced in
2013 by NICE and the Social Care Institute for Excellence (SCIE). The guidelines have
been checked and updated in April 2017 and are available on the NICE website (see
References section).
An article published in NHS Choices discusses the findings from the research stating that
the range of social, economic and environmental factors include:
• A ‘harsh’ parenting style.
• Parental mental health problems such as depression and substance misuse.
• Parental history, such as the breakup of a marriage.
• Poverty.
• Individual factors, such as low achievement.
• The presence of other mental health problems.
• There may also be certain genetic variants that a child inherits which may also
make them more prone to develop conduct disorders. (NHS, 2013)
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Research into risk and protective factors

The particular aspects of a young person’s life reﬂected in these risk and protective factors
can be grouped into categories of Individual, Family, School and Community factors.
Protective factors may impact by:
• Preventing the occurrence of risk factors.
• Interacting with a risk factor to reduce its adverse effects.
• Interrupting the developmental and mediational chain by which a risk factor
inﬂuences or underpins ensuing behaviour.

Individual factors

Certain individual characteristics are identified as core protective factors:
• Female gender. Studies show that young men commit more offences than
young women (Home Office 1997).
• Resilience of temperament, a sense of self-efficacy, a positive and outgoing
disposition and high intelligence.
These factors can all support a child’s overall mental well being and provide a key
protective factor.
Supporting the development of good mental health in young children is crucial. Mental
Health First Aid is a programme developed and launched under the Department of Health:
National Institute of Mental Health in England (NIMHE) as part of a national approach to
improving public mental health. They have identified key risk and protective factors for
mental well being which are summarised in a table on page 9.

Family factors

A series of factors around the time of birth appear to be associated with the onset of
behavioural problems as the child develops, but this connection is associated with the
effects of structural issues, in turn impacting on the capacity of a parent or parent to offer
sufficient care to the child.
• Low birth weight, abnormality, and perinatal complications, the effects of
which depend on whether or not a child is raised in deprived or disadvantaged
circumstances.
• Maternal response pre-natally and post-natally, specifically in terms of
the interplay between high alcohol and drug consumption, subsequent
development of physical and cognitive abnormalities and deficits in the unborn
infant, maternal youth and lack of parenting skills.
• Low income, poor housing and large family size appear to be factors which
increase the likelihood of developing delinquency.

Troubled Families Programme — 2011 to 2020
The importance of supporting families through Early intervention has been recognised by
the UK government and a national programme was established in 2011.
The Troubled Families Programme aims to, ‘support [parents] with multiple and complex
problems – including parents who do not see work as an achievable goal for them and
children who are at serious risk of a lifetime of disadvantage, from cradle to grave.’
The Troubled Families programme’s key aims are to:
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Get children back into school.
Reduce youth crime and anti-social behaviour.
Put adults on a path back to work.
Reduce the high costs these families place on the public sector each year.

The 2017 evaluation report states: ‘The first programme’s evaluation found that it had
succeeded in positively changing the way local authorities help families with complex
problems – expanding the “family intervention” workforce, improving the way data is used
locally to both identify and support families, and driving partnership working between
different local services.’ (Casey, 2012)

Attachment Theory (John Bowlby)

Attachment is described as a long lasting psychological connection with a meaningful
person that causes pleasure while interacting and soothes in times of stress. The quality
of attachment has a critical effect on development and has been linked to various aspects
of positive functioning, such as psychological well-being.
It is generally accepted that a secure early infant attachment can protect against the
development of adolescent anti-social behaviour, as it supports the child’s development of
empathy and emotional regulation; which are associated with positive social behaviour.
In an academic paper, Attachment Theory, Models and Measures, the authors state:
‘Children and adults who lack a secure base feel much more anxious about
engaging with the world on their own. Uncertainty about whether or not your
attachment figure will be available and responsive at times of need leads to
feelings of insecurity. Individuals who don’t feel they have a secure relationship
base lack confidence. This has profound developmental consequences.
Children and adults who lack a secure base find that their attach-ment needs
keep over-riding their attempts to be independent, play-ful and work-minded.’
(Howe, 2011)

Developing areas of research
1. Epigenetics – A matter of nature and nurture?

We’ve long been told our genes are our destiny. But it’s now thought they can be
changed by habit, lifestyle, even finances. Epigenetics is the study of how our DNA can
be inﬂuenced and changed by external factors.
Any outside stimulus that can be detected by the body has the potential to cause
epigenetic modifications.
Richard Tremblay is professor of paediatrics, psychiatry and psychology at the Université
de Montréal and professor of child development at the University College Dublin, Ireland.
Tremblay has carried out longitudinal studies that show some behavioural traits such
as aggression could possibly be inﬂuenced at a genetic level and therefore supporting
mothers during pregnancy with nutritional advice, support to stop smoking and to alleviate
stress could be helpful in prevention.
Tremblay states: ‘It seems relatively clear that there are large differences in DNA
6
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methylation between those who have a history of chronic aggression compared to those
who have normal development. If we support these parents during pregnancy and if we
help these women have a better lifestyle during pregnancy, with less stress, it should
affect brain development, and these children should be better able to learn how to control
their aggressive behaviour.’ (Quoted from Hall, 2013)
A study, which began in 2007, is testing a preventive intervention in 200 pregnant women
from a disadvantaged area of north Dublin. The support continues until the children
reach the age of four and the plan includes future epigenetic studies of the cohort. Initial
outcomes suggest that the mentoring of parents improved children’s IQ and behavour.
(Doyle et al, 2010)
Gene-Environment Interplay — There are many studies into the interactions between
genes and environments looking the effect on genes by environmental stressors.
These studies consider very wide-ranging and long-term data and provide evidence of
how parenting, socio-economic status, including income and educational level, social
support and stressful life events can be inﬂuenced by genetics. These demonstrate that
parenting styles impact on human genes in the early years. (Meaney, 2014)
‘A growing field of research suggests that environmental experiences,
particularly those related to stress, have the capacity to alter biological and
genetic mechanisms associated with increased risk of problem behaviour.
Emerging lines of research from epigenetics suggest that not only can
nature alter nurture, but nurture, in turn, has the power to modify nature.
Thus, genomic studies that incorporate a range of social and environmental
inﬂuences will further our understanding of the complex dance between nature
and nurture in human development.’ (Jacobson, 2009)

2. Neuroscience
This is a complex area of research that ranges from research into how the brain works
using MRI scanning to provide insights into brain activity to the effects of naturally
occurring hormones such as cortisol on brain impact and behavioural outcomes.
Ultimately the research looks at how neural connections can be formed or transformed
and how this can impact on behaviour. Cortisol levels increase in reponse to stress
situations and stressful childhood experiences or homelife are strong risk factors in child,
and later, development of anti-social behaviours.
In an academic paper, Understanding Youth Antisocial Behaviour Using Neuroscience
through a Developmental Psychopathology Lens, the authors state:
‘Neuroscience research can help us to understand mechanisms linking risk,
which can inform new targets for intervention. Similarly, this type of research
can help to understand how existing treatments work. For example, how
medication can help with cortisol levels and the impact of this on the reduction
of aggressive behaviour.’ (Hyde, Shaw and Hariri, 2013)
Epigenetics and Neuroscience are developing and evolving areas of research and it is
7
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helpful to be aware of these new developments within programmes such as Changing
Tracks. An awareness of the effects of stress on the hormonal levels of children highlights
the need to liaise with supporting teachers and staff to ensure a suitable environment and
behaviour support plan is in place to help reduce the impact of stress.
Children’s ability to learn is affected by environmental stressors and allowing extra time
through activities such as story-telling can support the children to develop resilience and
lower their stress levels in a calm environment.

Key messages and themes:
A range of key messages emerge from the wider body or research including:
Social and Economic factors;
Parental and family factors;
Individual factors including ABI/Disabilities;
Conduct Disorders;
Attachment Theory;
Resilience and other life skills.
Many of the issues identified in this research, which focused on young children, is a direct
reﬂection of the issues faced by young adults involved in the Criminal Justice System
(CJS). Factors such as low self-esteem, lack of self-worth and confidence, combined with
social and economic challenges, all impact on the potential for a stable and positive life at
transition to adulthood.
The long-term detrimental impact of these factors are firmly embedded in these young
adults and frequently the behaviourial outcomes that result from these combined factors
at the age of criminal responsibility have serious and worsening results, such as criminal
activity, self-destructive behaviour and an ever increasing cycle of negative life choices.

Conclusion
There is an enormous amount of academic research into this field and the research
demonstrates there are a range of factors to be considered as part of the overall topic of
Early Intervention.
It is reassuring that so much of the research demonstrates the value of early intervention
programmes which support children’s well being and, in particular, their social and
personal needs such as the development of resilience, trust, increasing feelings of security
and trust, , gaining and improving self confidence
The evidence supports the value of enhancing opportunities to work with all children to
extend their sense of self worth and to contextualise their role as individuals and within a
community of people, places and complex organisational structures.
This is resulting in the provision and development of both large-scale and governmentfunded strategic programmes to smaller community and education projects.
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The existing body of research demonstrates that by working with teachers, education and
health professionals, as well as families and communities, early intervention projects can
make a significant contribution to children’s potential positive life outcomes.
This is particularly important with vulnerable children and those who are in challenging
circumstances both personally and as part of their family life.

Recommendations
How are the key messages identified relevant to practitioners?
Considering the wider body of research, the following key recommendations can be made
for practitioners working in a wide range of approaches:
• Provide a range of opportunities to support and strengthen personal and social skills
such as self confidence and resilience
• Utilise a person centred approach
• Conduct a longtitudinal study of the impact of early intervention approaches on sample
groups of young people to build a robust evidence base
• Develop a toolkit of approaches for practitioners supporting young people at risk
• Expand opportunities to engage with and involve parents and family
• Work closely with a wide range of partners within the community
• Develop strategic goals drawn from key messages to deliver effective change

Changing Tracks

The recommendations drawn from the wider body of research are reﬂected within the
Indpendent Evaluation Report of the Changing Tracks Project.
The report highlighted that a person-centred approach is effective in supporting the
development of vital personal and social skills and concluded that the project achieved
significantly increased levels of self-esteem and confidence for the children and that
the learning from the last two years could be shared and a similar approach could be
replicated.
These personalised approaches, focussing on personal and social skills, were explored
through story telling within the Changing Tracks project, but the approaches transfer
widely to a range of methods for engaging in early intervention practice, from sports to
science and the arts.
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Appendices and further reading
Key Risk and Protective Factors for Mental Wellbeing (issued by NICE):
Child / Young Person
characteristics

Parenting and their
parenting style

Family factors and
life events

Community factors

RISK FACTORS
•
•
•
•
•
•

Low birth weight /
birth injury
Disability / delayed
development
Chronic illness
Early behavioural
difficulties
Poor social skills
Poor attachment

•
•
•
•
•

•
•
•

Single parent
Young maternal
age
Parental mental
health problems
Drug and alcohol
abuse
Harsh or
inconsistent
discipline
Lack of stimulation
of child
Rejection of child
Abuse or neglect

•
•

•

•
•

•
Family instability,
conﬂict or violence
•
Marital
disharmony /
divorce
Large family size /
rapid successive
births
Absence of a
parent
Very low level of
parental education

Socioeconomic
disadvantage
Poor housing
conditions

PROTECTIVE FACTORS
•
•
•
•
•
•

Social skills
Balanced, easy
temperament
No less than
average ability
Attachment to
family
Independence
Good problemsolving skills

•
•
•
•

•

Competent, stable
care
Breast feeding
Positive attention
from parents
Supportive
relationship with
other adults
Religious faith

•
•

•
•

Family harmony
Positive
relationships with
extended family
Small family size
Spacing of sibling
by more than two
years

•

•

•

Positive social
networks (e.g.
peers, teachers,
neighbours)
Access to positive
opportunities (e.g.
education)
Participation
in community
activities

Key research documents and further reading
Early Intervention Foundation (EIF)
eif.org.uk
EIF research programmes:
http://guidebook.eif.org.uk/
http://guidebook.eif.org.uk/programme/families-and-schools-together#about-theprogramme
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NICE and SCIE guidelines for supporting children diagnosed with conduct disorder:
https://www.nice.org.uk/guidance/cg158
Intervention study in Dublin: www.preparingforlife.ie
Casey, L. (2012). Listening to Troubled Families. Department for Communities and Local
Government. [online] Available at: http://dera.ioe.ac.uk/14970/1/2183663.pdf [Accessed
26/06/17].
Clarke, A. M., Morreale, S., Field, C-A., Hussein, Y. and Barry, M. M. (2015). What
works in enhancing social and emotional skills development during childhood and
adolescence? - A review of the evidence on the effectiveness of school-based and outof-school programmes in the UK. Galway: HPRC.
Doyle, O., McNamara, K., et al. (2010). Preparing for Life Early Childhood Intervention
Impact Evaluation Report 1: Recruitment and Baseline Characteristics. Dublin:
University College Dublin, UCD Geary Institute
Gross, J. (Ed.), (2008). Getting in Early, Primary schools and early intervention. London:
Smith Institute and the Centre for Social Justice.
Hall, S. S. (2013). Behaviour and biology: The accidental epigeneticist. [online]
Available at: http://www.nature.com/news/behaviour-and-biology-the-accidentalepigeneticist-1.14441 [Accessed 19/05/17].
Howe, D. (2011). Attachment Across the Lifecourse: A Brief Introduction. London:
Palgrave Macmillan.
Hyde, L. W.; Shaw, D. S. and Hariri, A. R. . (2013). Understanding Youth Antisocial
Behaviour Using Neuroscience through a Developmental Psychopathology Lens. [online]
Available at: https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3834895/ [Accessed
22/05/17].
Jacobson, K. (2009). Considering Interactions between Genes, Environments, Biology,
and Social Context. [online] Available at: http://www.apa.org/science/about/
psa/2009/04/sci-brief.aspx [Accessed: 22/05/17].
Meaney, M. (2014). Epigenetics Offer Hope for Disadvantaged Children. [online] Available
at: https://childandfamilyblog.com/epigenetics-offer-hope-disadvantaged-children/
[Accessed 18/05/17]
Prior, D. and Paris, A. (2005). Preventing Children’s Involvement in Crime and Anti-Social
Behaviour: A literature Review (DfE Research Report RR623). [online] Available at: http://
dera.ioe.ac.uk/5557/1/RR623.pdf [Accessed 26/06/17].
NHS. (2013). New Guidelines on child antisocial behaviour. [online] Available at: www.
nhs.uk/news/2013/03March/Pages/New-guidelines-on-child-antisocial-behaviour.aspx
[Accessed 09/05/17]
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Early Intervention Lesson Resources

Early intervention through Story Telling
This pack of education resources has been developed in collaboration with
Pedestrian, Braunstone Community Primary and Marriott Primary School.
The lesson plan programme has been piloted, tested and refined, building
on effective sessions to provide focussed and enjoyable story sharing
experiences that facilitate children’s personal and social growth.
In this resource you will find a series of four lessons which can be used to
support children in gaining confidence, improving self esteem and expanding
their understanding of positive behavior as part of their wider community.
In addition to this, the pack contains academic research that has been
conducted during our 2016—2017 programme of work, highlighting some
of the key topics, reports and studies relating to our shared endeavour in
supporting children through early intervention.
Aim of programme:
To support the development of personal and social growth through the development of
Confidence, self esteem, self worth, trust,
Objectives:
Explored issues relating to: Community, positive behaviour, self-agency, working
together, responsibilities, positive role models.
Enjoyed activities that support: Literacy skills, personal and social skills, resilience, selfesteem, self-confidence.
Expanded knowledge on: People and places in the local community, support structure,
positive decision making.
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Early Intervention Lesson Resources

Activity

Session Title

Notes

1.

Lesson Title: Super citizens

Topics covered:
What is ASB?
What is our community?
How can we help each other?

Book 1:

2.

3.

Lesson Title: Super Heroes
Book 2:

Supertato – Veggies
Assemble

Activity:

Invite a guest

Lesson Title: Super Decisions!
Book 3:

4.

The Giant Jam Sandwich

Little Rabbit Foo Foo

Lesson Title: Super Me!
Book 4:

How to catch a star

Topics covered:
People in our community.
Being good citizens.
What we are great at.
Working together.
Topics covered:
Decision Making.
Choices.
Making Mistakes.
What can we do to make
better choices.
Topics covered:
What are we good at?
What would you like to do?
How can we achieve a goal?

Printable and Photocopiable Lesson Plan - produced by Pedestrian as part of the Changing Tracks programme www.pedestrian.info info@pedestrian.info
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Early Intervention Lesson Resources

1. Super Citizens
Session length:

45 minutes

Story:

The Giant Jam Sandwich

Introduction:
This book explores how communities can work together to overcome challenges and
support each other in achieving a better life together.
Resources:
Book: The Giant Jam Sandwich, Janet Burroway & John Vernon Lord, Red Fox Book
Pictures, 32pp.
Flip Chart, paper and coloured pens
Paper for drawings, colouring pens
Aim:
The children will have the opportunity to think about, discuss and identify the range of
people and organisations that are part of their supportive community in their local area.
Objective:
At the end of the session the children will have:
• Enjoyed an engaging story
• Have an understanding of the definition of community
• Learnt more about who is part of their local community
• Thought about their own place in that community
• Made contributions to the discussions and created a mind map
What will the children do:
Listen to the story
Take part in a group discussion
Work as a group to mind map their ideas of who is part of their community
Create an individual drawing
What will staff do:
Read the story
Support the children to take part in a discussion around community
Support children to create a mind map of the people and organisations that are part of
their supportive community in their local area

14
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Early Intervention Lesson Resources

Lesson plan
Timings

Activity

Suggestions

5 minutes

Seat the children
comfortably and introduce
the story

Questions to help introduce the story:
‘What is a wasp?’
‘What might wasps like?’

5 minutes

Read The Giant Jam
Sandwich to the children

•
•

•

Ensure children are shown the
illustrations as the story is shared
To help maintain the ﬂow of the story,
reassure children that they can ask
questions and share their thoughts at
the end of the story
Encourage children to join in with the
actions at appropriate points in the
story (e.g. kneading the bread dough,
spreading the jam)

5 minutes

Post story discussion:
The aim of the discussion
is to identify ways the
villagers worked together as
a community and to provide
context to help the children
understand what community
means.

Questions to help:
‘What happened in the story?’
‘What challenges did the villagers face?’
‘What happened in the story that made
things difficult for the village?’
‘What different jobs did people do?’
‘How did the villagers help each other?’

5 minutes

‘What is community?’

Build upon the children’s responses to the
story to explain community.
List positive ways the villagers supported
each other as a community
List decisions / actions in the story that
had a negative impact on the community

15 minutes

Create 2 mind maps
together:
Who is part of our
community?

Begin with the school community with the
children at the centre of the map. List or
draw a picture of all who are part of the
school community.
For the second mind map, guide the
children to think about who is involved
in their wider community from the
organisations such as police / fire services
to the local sport centre.

Printable and Photocopiable Lesson Plan - produced by Pedestrian as part of the Changing Tracks programme www.pedestrian.info info@pedestrian.info
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Early Intervention Lesson Resources

Timings

Activity

Suggestions

10 minutes

Closing activity:
Individual drawing

Children create a drawing of their own
‘How have you helped someone?’
‘Draw someone who helps you?’
Children can talk to the person working
next to them about what they are drawing.

Suggested further activities:
Children make and share jam sandwiches.
Suggested further reading:
The Smartest Giant in Town, Julia Donaldson and Axel Schefﬂer, Macmillan
Children’s Books, 24pp.
The giant helps lots of different animals throughout the story: think about ways that you
could help somebody. Think about people who have helped you and find out about the
lives of people who are known for helping others.
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2. Super Heroes
Session length:

45 minutes

Story:

Supertato – Veggies Assemble

Introduction:
This book explores how a superhero vegetable needs help from a team of fellow
superheroes when he gets into trouble. He asks for help and the group achieve what they
need to do by working as a team.
Resources:
Book: Supertato – Veggies Assemble , Sue Hendra, Simon & Schuster Children’s UK,
30pp.
Questions for the guest, prepared by the children
Triangles cut out of thin coloured card
Felt tip pens
Optional: Sticky tape or double sided sticky tape (to fix the superhero logo to the front of
children’s clothing at end of the session)
Aim:
The children will have the opportunity to think about how people can help each other and
to discuss the different ways in which working as a team (big or small), can help us to
work towards shared goals and achievements.
What will the children do:
Listen to the story
Meet a guest from the local community and hear about the work they do
Ask the guest questions
Think about and discuss their own talents and skills
Create their own superhero logo
What will the staff do:
Read the story
Support the children to meet a guest from the community and ask them questions
Facilitate a discussion for children to talk about their own achievements, positive personal
attributes and talents
Support the children to make their own superhero logo
Activity suggestions:
Invite a guest, for example a local police officer, PCSO, fire fighter, or professional who
works within the community. Children can prepare questions and interview the guest.
Objective:
At the end of the session the children will have:
• Enjoyed an engaging story
• Shared ideas about how people can help each other
• Have an understanding of the definition of working as a team
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•
•
•
•

Learnt from a guest who works in their community about the work they do
Asked questions
Made contributions to a discussion about their own achievements and positive skills
Made a superhero logo of their own

Lesson plan
Timings

Activity

Suggestions

5 minutes

Seat the children comfortably and
introduce the story

Questions to help introduce
the story:
‘What is a superhero?’
‘What kind of things may a
superhero do to help others?’

5 minutes

Read Supertato – Veggies Assemble to
the children

•
•

•

18

Ensure children are shown
the illustrations as the
story is shared
To help maintain the ﬂow
of the story, reassure
children that they can ask
questions and share their
thoughts at the end of the
story
Encourage the children
to join in with parts of the
story (e.g. the evil pea’s
laugh, the pleas for help
from the goods in the
supermarket)

5 minutes

Post story discussion:
Working as a team and asking for help
from others

Questions to help:
‘How did the vegetables help
one another?’
‘What may have happened to
Supertato if he didn’t ask for
help?’
‘Have you ever asked
someone to help you with
something?’
‘How can working in a team
help?’ (e.g. utilising different
skills)

5 minutes

Meet the guest

The guest can talk about
their job, what they do,
demonstrate any equipment
they use as part of their job
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Timings

Activity

Suggestions

15 minutes

Learning more about the guest

The children can ask the
guest questions about their
job to learn more about it and
the part their guest plays in
the local community

10 minutes

Closing activity:
Making a superhero logo

Cut out different coloured
triangles onto thin card using
the template provided.
Ask children what they are
good at? What personal
qualities are they proud of
in themselves? How do they
help others?
Every superhero has a logo
to show who they are. If you
were a superhero, what would
your logo or symbol look
like? Children can design
their own logo that relates
to something they are good
at by decorating the card
triangle with pens.

Suggested further reading:
Traction Man is Here, Mini Grey, Red Fox Picture Books, 32pp.
Belonging to a young boy, Traction Man is a superhero in a busy household. With help
from his scrubbing brush ‘dog’, Traction Man helps various household objects who are in
distress or trouble.
George Saves the World by Lunchtime, Jo Readman, Eden Children’s Books, 32pp.
Encouraged by his Grandad, George learns about reusing and recycling and how we can
all work together to save our planet.
Super Daisy and the Peril of Planet Pea, Kes Gray, Red Fox Picture Books, 32pp.
Super Daisy really doesn’t like peas and needs to save the Earth from a collision with
Planet Pea. This is an interactive story book with ﬂaps to lift and tabs to pull.
Suggested further activities:
•
Design an outfit for Traction Man
•
Draw a story board or comic strip —
Divide an A4 or A3 piece of paper into 4-6 blank squares that children can fill to
illustrate a simple story of themselves or their visitor helping someone else or
performing a superhero ‘action’.
1. Introduction / problem
2. Who can help?
3. Helping
4. Resolution of problem / celebration / thanks / friendship
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3. Super Decisions
Session Length:

45 minutes

Story:

Little Rabbit Foo Foo

Introduction:
This book follows the adventures of the Little Rabbit Foo Foo, he doesn’t always make the
best decisions for himself. A good fairy has had enough and Little Rabbit Foo Foo has a
surprise in store.
Resources
Book: Little Rabbit Foo Foo, Michael Rosen and Arthur Robbins, Walker Books, 32pp.
Large sheets of card or paper cut into speech bubble shapes
Colouring pens
Writing pens
Aim:
The children will have the opportunity to think about and discuss the impact of making
good or bad decisions. They will be able to think about the impact our decisions may
have on other people. They will also be able to explore how things can be turned around
after a bad decision has been made.
What will the children do:
Listen to the story
Take part in a group discussion about how the decisions Little Rabbit Foo Foo made and
how this made the characters in the story feel
Work as a group to create a part two of the story
Work in pairs to add their own words to a speech bubble or word cloud
What will staff do:
Read the story
Support the children to take part in a discussion around good and bad decisions and how
this can affect other people
Support children to create a second part to the story
Guide the children to fill in speech bubbles
Activity suggestions:
The children can discuss what would happen if Little Rabbit Foo Foo made different
decisions and create a short part two or alternative ending for the story.
Working in pairs they can fill in speech bubbles to reﬂect their thoughts and feelings and
to tell the story.

20

Printable and Photocopiable Lesson Plan - produced by Pedestrian as part of the Changing Tracks programme www.pedestrian.info info@pedestrian.info

Early Intervention Lesson Resources

Objectives:
At the end of the session the children will have:
• Enjoyed an engaging story
• Shared ideas about good or bad decision making
• Shared ideas about how decisions can affect themselves and other people
• Have explored their own ideas for a story

Lesson Plan
Timings

Activity

Suggestions

5 minutes

Seat the children
comfortably and introduce
the story

Introduce the story by ensuring the
children are seated calmly.
Explain that the story is about a Rabbit
who doesn’t always get things right and
can be silly sometimes.

5 minutes

Read Little Rabbit Foo Foo
to the children

•
•
•

•

Take your time with this story
Ensure children are shown the
illustrations as the story is shared.
When the Good Fairy arrives,
encourage the children to create a
sound and action to repeat each
time she arrives in the story.
Allow the children to talk about
the illustrations and what they see
happening as the story progresses

5 minutes

Post story discussion:
The aim of this discussion is
to allow the children to explore
the outcomes of decisions we
make.

Questions to help:
‘Did Rabbit Foo Foo make good or bad
decisions in the story?’
‘How did the field mice, worms, tigers
and Goblins feel in this story?’
‘Why do we think Little Rabbit Foo Foo
made the decisions he made?’

10 minutes

Group Activity:
What happens next?

Little Rabbit Foo Foo has made
some mistakes and made some bad
decisions, but how could he turn this
around?
Work with the children to create a part 2
to the story and to explore what might
happen if Little Rabbit Foo Foo makes
different decisions.
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Timings

Activity

Suggestions

10 minutes

Working in pairs children
create Speech Bubbles

Speech Bubbles:
Guide the children to work in small
groups and to create a speech bubble
that helps tell part two the story in their
words.
Emphasise that the children are not
re-telling what has already happened.
Most importantly, they are creating
another part to the story of how Little
Rabbit Foo Foo can turn things around,
help those he has hurt to feel better
and make things better for others and
himself in the future.

10 minutes

Share and recap

Children can perform their stories and
show their speech bubbles.
Staff can recap learning from the story
around good and bad decision making
and how it can make us feel.

Suggested further reading
The Teddy Robber, Ian Beck, Random House Children’s Books, 32pp.
A giant steals children’s teddy bears but when he gets a visit from a child called Tom, the
giant sees the error of his ways and works to put things right again.
Snog the Frog, Tony Bonning, Gullane Children’s Books, 32pp.
An adaptation of the classic traditional tale The Frog Prince. Frog asks many different
animals for a kiss in the hope he will turn into a prince. A kiss from the princess may not
change his physical appearance but changes the way he feels about himself.
Suggested further activities:
Draw a story board of their part 2 of the Little Rabbit Foo Foo story — Create 2 to 4
squares in which the children can illustrate their new story and include or attach their
speech bubbles.
Create their own Goony — use cereal boxes, milk bottles and other materials to create a
Goony as hideous as they want.
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4. Super Me!
Session Length:

45 minutes

Story:

How to Catch a Star

Introduction:
A boy loves stars and has to devise a plan of how to catch a star of his own. This story
explores how the boy makes his plans but has to try lots of different things in order to
achieve his goal and to catch a star.
Resources
Book: How to Catch a Star, Oliver Jeffers, Harper Collins Children’s Books, 32pp.
Brightly coloured A4-sized stars
A passport-sized photograph of each of the children
Colouring pens
Stickers, foam shapes, other items to embellish and decorate stars with
Glue sticks
Ribbon, string or sticks to display stars
Aim:
The children will have the opportunity to think about and discuss how planning, problem
solving, patience and resilience can help us reach our goals. If at first you don’t succeed,
try, try again!
What will the children do:
Listen to the story
Think about their own goals and achievements
Make a ‘Wishing Star’
What will staff do:
Read the story
Support the children to discuss their achievements
Encourage and praise the children
Facilitate a discussion about resilience and problem solving
Support the children to make their own ‘Wishing Star’
Activity suggestions:
Create a ‘Wishing Star’ – the children can share their hopes, dreams and wishes on the
star
If possible print a photo of each child for them to stick on to personalise their own star
Objectives:
At the end of session the children will have:
• Celebrated their own achievements
• Learnt how making a plan can help to achieve a goal
• Explored how we can change our plans and try again
• Created a ‘Wishing Star’
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Lesson Plan
Timings

Activity

Suggestions

5 minutes

Seat the children comfortably and
introduce the story

Questions to help introduce
the story:
‘Has there ever been
something you really wanted
but you don’t know how to
get it?’
‘What would you like to do?’
‘Where would you like to go?’

5 minutes

Read How to Catch a Star to the
children

•
•

•

Ensure children are shown
illustrations as the story is
shared
To help maintain the ﬂow
of the story reassure
children that they can ask
questions and share their
thoughts at the end of the
story
Encourage the children to
join in with some of the
actions within the story,
e.g. winding up the clock,
eating lunch, stretching up
to reach the star

5 minutes

Post story discussion:
The aim of this discussion is to allow
the children to explore the outcomes of
decisions we make.

Suggested questions:
What did the boy want?
What are the different ways
the boy tried to catch the
star?
Did he have any help?

5 minutes

Discussion about achievements

The boy in the story
eventually achieved his goals.
Support the children to share
their achievements and proud
moments.
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Timings

Activity

Suggestions

15 minutes

Activity:
The children create and decorate a
‘Wishing Star’

Create a ‘Wishing Star’

Ask the children to write a wish, hope or
dream on their star

Ensure that the star is large
enough (A4) for the children
to be able to decorate and
personalise

Personalise with a photo if possible.
5 minutes

Share Wishing Stars

Share the stars the children
have created and give them
the opportunity to talk about
their wish, hope or dream.

Suggested further reading:
Paper Dolls, Julia Donaldson, Macmillan Children’s Books, 32pp.
A girl makes a string of paper dolls with her mum and the dolls accompany her on many
memory-making adventures. The dolls escape the threat of the toy dinosaur and the
oven glove crocodile but then a real pair of scissors appear…
The Little House by the Sea, Benedict Blathwayt, BC Books, 40pp.
Many different creatures and animals live inside a run-down house by the sea. The house
is rebuilt by a fisherman but can the animals find their place in the new home and share it
with others?
Suggested further activities:
Facilitate a discussion about how children could work towards achieving a goal, wish,
hope or dream and the steps they can take to reach that goal.
A celebration event, focusing on achievements the children have already made (both
within and outside school) and looking at how they can support each other.
Using the story Paper Dolls, children can make their own string of paper people as
themselves at different stages or ages in life.
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About Pedestrian
Pedestrian are an East Midlands-based charity that provides education and
training for young people at risk and adults in challenging circumstances.
Pedestrian have a strong track record of providing high quality activity and
have delivered over 11,000 workshops since 1998. Pedestrian programmes
and courses embed proven mechanisms that develop confidence, emotional
resilience and increase self-esteem. This leads to success in a variety of areas,
including employment, job creation and education progression.
The Changing Tracks project
Changing Tracks is an approach to early intervention projects working with
children below the age of criminal responsibility with the aim of supporting the
long-term prevention and reduction of anti-social behaviour.
Participating schools selected children who were consiedered as being at risk
of engaging in, or impacted by, anti-social behavior and who would benefit from
the input Changing Tracks offered. The activities explored key themes relating to
anti-social behaviour and its impact on communities. The sessions incorporated
opportunities to enhance contact with families and community members.

29A Horsefair Street, Leicester, LE1 5BP
Office: (0116) 251 6207
Workshop: (0116) 429 9363
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